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CHAPI'ER I 
D\fTRODUCTION AND RE'VmV OF THE LITERATURE 
The purpose of this study is to determine the preferences of 
activities of the Social Studies among third-grade pupils. 
Although there is much pertinent, authoritative data available 
upholding the value of meaningful experiences and activities to child 
growth and development there is little information available on the specif-
ic subject of children's preferences of activities. It is this aspect of 
the learner's choice which may cast revealing significance upon the al.-
rea~ prepared lists of recommended, purposeful activities. 
With the ever growing avtareness of the importance of Social Studies 
in the curriculum a more conscious concern is being exerted in the dirac-
tion of determining children's interest in this field. 
We, as members of a democratic society, are endowed with certain 
unalienable rights basic to our way of living. It is the belief in and 
fostering of these inherited freedoms which are fundamental to our 
educational philosophy and challenging to the teacher. 
11This is truly an exciting time in which to be a teacher of 
' children -as exciting as it is overwhelming and sobering and ~" strenuous. For today probably more than ever before in pro-
fessional histor,r, do, through understanding and reco~ition 
of the basic needs of a democratic society put a premium on 
/ 
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a kind of education that ie functional and vibrant and alive.ttl 
"Democracy call for hard-working, well-informed, competent 
citizens who want their classmates and neighborl!!l to succeed and 
will help them do so, who recognize the inherent worth of the 
individual whatever hil!!l limitations or abilities, and llho will 
rel!lil5t the kind of group arrangements on which only a few can 
meet with success. Democrac,y needs people who are eager to 
learn, who can meet problems and changes resourcefully without 
being set back on their heels, who can settle their differences 
amicably, who can del*erate, plan, and work with others to im-
prove their school or neighborhood or city or state or nation, 
depending of course upon their stage of maturity. Democrac,y 
calls . for people who will work without being prodded continuous-
ly, who will work and plan constructively with other people, not 
in competition against them."2 
Subscribing to such tenents we must then uphold these standards 
in education by giving each child an opportunity to experience and 
grow in cooperation, sharing, freedom, initiative, originality, and 
creative self expression. These essential characteristics of democrac,y 
are, in reality, the clues for shaping an educational program that will 
afford rich, meaningful experiences in living and learning. 
upholding the belief that meaningfUl activities are of vital 
significance to child growth and development, and an enrichment of the 
Social studies program the purposes of this stu~ are: 
1. To determine what activities third-grade boys and girls like 
best to do in the Social studies. 
2. To determine What activities are preferred in the Social Studies 
by third-grade girls. 
I. Lorene K. Fox, "Children Need Adventure," Childhood Education, 
25:245, Februar,y, 1949. 
2. Ibid., 25:248 
' 
3. To determine what activities are preferred in the Social 
Studies by third-grade boys. 
4. To determine what activities are least preferred b,y third-
grade girls. 
5. To determine what activties are least preferred b,y third-
grade boys. 
6. To determine the relative significance I. Q. may bear on 
the choices of activities. 
7• To discover reasons for variance in choices, if there be such, 
between the girls and the boys. 
The activity program has roots reaching far back into our educational 
philosophy. It cannot be regarded as new or untried for there have always 
been a long line of naturalists who have stood for freedom and respect 
:for child nature • . Some of them were content to philosophize. Others 
set up worthwm.le experiments. . But it wasn't until the seedS of the 
work of Rosseau., Pestalozzi, Froebel, Herbert, James, Darwin, and 
Spencer had germinated into the roots of educators thoughts that the 
:far reaching branches of the activit,r. program became a new trend of 
education. 
It is a well established fact that children learn "by doing." This 
phrase has been falsely and narrowly interpreted to encompass ~ and 
all activities children engage in, feeling that desirable outgrowths 
shall inevitably develop as end products. Purposeful activit,y implies 
:far broader understanding. 
"Activity in an education snese must be dignified by' rec-
ognizing the importance of sequence in learning1 the importance 
of planning, and the importance of evaluation. n.:s 
"The worth of an activity must be judged in terms of the 
individual, the contribution it makes to his pp.rpose, and 
to whether it has resulted in growth :for him.n4 -
"Our co~on concern is to educate world-minded American 
citizens.n5 
"The only ~y to prepare :for social life is to engage in 
social life." 
"School is a place Where children live.n7 
What richer meeting place have we then to challenge children to more 
effective social development • 
. "The :facts, the understandings, the attitudes and social 
skills which should cane to children as they deal with these 
problems eoi-m the most important part of the school's social 
studies." 
3 :Mary Alice Kitchell, "How and When ·Does"Activity" Contribute to 
Social Education," The Journal of Geograpbzi page 352, December, 1947. 
4 J. Jlurray :Lee, Dorris May Lee, The Child and His CUrriculum, 
D. Appleton-CentU17 Co., New York, 1940. 
5 w. Limtood Chase, nour Common Concern," Social Education, 
12:8, Janna:ry, 1948. · 
6 John Dewey, Moral Principles in Education, Houghton Mifflin 
Co., Boston, 1909, page 14. 
7 Lorene K. Fox,"Children Need Adventure," Childhood Education, 
25:246, Februa:ry, 1949 • 
-I 8 , Social studiel!l Teachers' Guide, Newton Publication, 
Newton, Mass., November, 1948. 
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"In Newton oar eight year old children study their 
environment. These thi.:M graders live through the pro-
cess of planning with their teacher, selecting and 
stuqying subject matter that can readi1y be visited, 
and as a result of careful observation and recording, 
understood. tt9 
"Adventure and challenge enter in because the 
educational program deals rlth real experiences 
rather than make believe, with real problems rather 
than always those set up by: someone else, with ~oin~ 
something about challenging children to more ef ectJ.ve 
developnent.n!O 
"Teachers recognize that children's energy and 
interest can be barnassEkl to spur their learning when 
they are 8118re of the purpose behind an ·activity. When 
teachers and learners, as partners in activity, are well 
aware of purpose then it becomes obvious that evaluation 
is necessar.r and natural. The experience or process of 
evaluating, itself' becomes a most valuable lesson. Educa-
tional activity or experience becomes not a hit or miss 
affair, but thus dignified, is social education.nll 
"Individuals differ remarkably in temperament, in-
telligence, and pbyeical make-up. Realizing the needs 
of children are never exactly alike we can prepare for 
their different wants by accepting of them only what is 
possible for them to achieve. It is not the amount of 
brains a child has, but how harmoniously his mind and 
emotions work together to help him fit into the social 
world that counts.••l2 
9 llary Alice Mitchell, "When and How Does "Activity" Contribute to 
Social Education, n The Journal of Geograpl?y, page 353, Decanber, 1947. 
10 Lorene K. Fax1 "Children Need Adventure," Childhood Education, 25:248, Februar.y, 1949. 
11 llitchell, ~· ill•, page 357. 
l2 . ,"Your Child Fran Six to Twelve,"Children's Bureau 
Publication H32h, U. S. 'Government Printing Office, Washington, D.c., 
1949' . page 49. 
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of l:Lfe, if he has w.:i.de and varied contacts, if he follows his 
challenges into wider and further-reaching meanings, we can 
believe that he will be getting what is fundamental to his 
needs."l3 
The field of children's preferences and interests is a vast 
one which has been little explored. Investigations have been ce~ried on 
during the past twenty years. We have become more concerned about child-
rent s interests and choices in an endeavor to enlighten our understandings 
of the indiVidual in order to better meet his needs and help him develop 
to the best of his ability. 
To cite several revealing fact finding studies we have only to look 
at the surveys carried on concerpj_ng what motion pictures children like 
most,l4 ;ihat parent preferences they have,l5 what things they like most 
to collect, what written activities of the Social Studies they prefer,l6 
A great many investigations have been carried on in the reading field, 
13 Lois Coffey Mossman, The Activity Concept.An Interpretation, The 
Macmillan Co., Boston, 1938, page 69. 
14 F. P. Frutchey, "Collecting Evidence of Children's Preferences," 
Educational Research BulletinJ XIV-7:173-178, October 17, 1935. 
15 :Margaret Simpson, "Parent Preferences of Young Chil.dren," 
Contributions to Education Number 6 2 Teachers' College, Columbia 
Universi ~' New York. 
16 Doris Virginia Walenthin, ''Preferences of Fifth and Sixth Grade 
Pupils in Activities of the Social Studies_:'(Unpublished Ed.M. Thesis, 
Boston University, Boston, 1945J 
6 
"Since the needs of the child furnish clues 'Which lead to an understanding 
of his interests and help in planning effective~ for his progress •••• l7 
and because it is a well established fact that children achieve better 
'When their interest is captured. 
Other pertinent studies carried on in this area of childrens' 
preferences cast revealing significance upon understanding of Children. 
SkudlarklB investigated the likes and dislikes of fifth-grade 
children concerning historical people and events in early American Histor.y 
Tyndalll9 surveyed 540 nine year old boys and girls in four different 
towns as to their selection of heroes and idols. This investigator 
found a much larger percentage of' boys than girls selected heroes from 
a remote source. 
Lee and Lee20 state that "The things children have come to be 
1 ( norothy Stewart, "Children t s Preferences in Types of' Assigmnents," 
(Unpublished Ed.M. Thesis, Boston Universit,y, Boston, ~9qh;page 6.) 
18 Mary Elizabeth Skudlark, "Men and,tE.vents Best Liked in Early 
.American History by Fifth Grade Children, (Unpublished Ed.M. Thesis, 
Boston University, Boston,l949) 
19 Frances A. TYndall, ''Heroes and Ideals of Nine Year OldsJ(Unpublish-
ed Ed.M. Thesis, Boston University, Boston, 1949.) 
20 J. Murray Lee, Dorris May Lee, The Child and His Curriculum, 
D. Appleton Centur.y Co., New York, 19LO, page 124. 
7. 
interested in may best be located incidentally. A direct questionnaire 
mczy' be helpful in some cases but definitely misleading in others. Children 
of elementary school age are not old enough to be introspective. The 
most valid and valuable technique of direct investigation is the paired 
comparison. Frutchey21 used this technique with considerable success 
when children's interests were studied both by his nethod and by case 
studies. The results were very close. 
l 
"The simplest and most valuable method from m~ angles is 
that of observation and recording. Anectodal records are 
being kept more and more. The more records of this type that 
are available for each child, the more chance there if of 
understanding him and helping him in his development of an 
integrated and well-adjusted personality.il22 
"~ Each child's interests are as individual as any other factor in his 
make-up. 23 Since interests are largely based on experience, it is the 
teacher's job to develop and broaden interests in all the children. 
Besides, this, however, the teacher should deepen those interests alrea~ 
present providing of course, that these interests are educative and 
valuable. These present interests may be used as a means of' developing 
further interests. 
21 F. P. Frutchey," Collecting Evidences of' Children's Preferences," 
Educational Research Bulletin, XIV-7:173-178, October 16, 1935. 
22 J. Murray Lee, Dorris Mey Lee, The Child and His Curriculum, 
D. Appleton Century, New York, 1940, page 124. 
23 Ibid, page 125 
8 
Perhaps clarification of the difference between real interest and 
false interest, or more connnonly called curiosity had best be made at 
this point. "When a person sees or hears something about 'ftllich he knows 
little or nothing, and he is stimulated to find out more about it, that 
is curiosity." 24 Dewey says, 25 "Genuine interest in short, simply 
means that a person has identified hLmself •vith or has found himself in 
a certain course of action. Consequently he is identified with whatever 
objects and forms of skill are i1wolved in the successful prosecution of 
that course ." 
To ful~ express the essence of the philosophy regarding children's 
interest I have only to cite from Lee and Lee,26 "If an experience fills 
a need of his, either directly or jnd:irectly by giving him satisfaction 
of attention or approval he does not otherwise obtain; if his experience 
with it has been successful and satisfying; if it presents a challenge, 
a problem lfuich he is able to solve without too much difficulty; if he 
feels its relationship to himself or his needs, it will probably have 
developed into an interest." 
24 Ibid, page 120 
25 John Dewey, Interest and Effort in Education, Houghton Mifflin Co., 
Boston, 1913, pages ~,43. 
26 J. Murray Lee, Dorris Ua;y- Lee The Child and His Curricullun, 
D. Appleton-century Co., New York, 194o~,~p-::-ag-::-e:--:l;-:;2'"5 .... --------.:.. 
A teacher then does not have to make things interesting. Realizing 
the aforesaid inherent qualities of an experience are the true measure 
of developing real interest in a child she can only hope to guide and 
direct his choice to successful completion. 
1.0 
CHAPl'ER II 
PROOEDURE 
Frutchey·! · suggests several methods by which children's preferences 
may be judged. These are the rating scale, paired-comparison method, 
and several aspects of the observational technique. 
The rating scale indicates a cllild's decision a~ some point on the 
scale. It is an easy method to use and can be recorded quickly. The 
can be allocated. One must be skeptical of the scale in regards to 
obtaining accurate data about individual children. The rating scale may 
serve as a satisfactor,y substitute for the paired-comparison method 
especiaLly in measuring group changes and when fineness of measurement 
is not an important consideration. 
In the paired-comparison method he sets up a list of activities and 
then presents it in such a way that every activity is compaired with 
every other activity, giving the one taking the test an opportunity to 
decide between every activity as compared . to each other activity. In 
this method the child is more apt to make finer discriminations. 
I F. P. Frutchey, "collecting Evidences of Children's Preferences, n 
Educational Research Bulletin, XIV-707:173-178, October 16, 1935. 
-? 
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In the observation method the tester may observe the child over 
a period of time and record evidences of his actions, questions, and 
opinions which when analyzed will contribute pertinent data toward an 
evaluation of what his preferences appear to be. Inferences drawn from 
evidence collected by actual observation of a child in mruting choices 
may difi'er from his recordings on paper and pencil tests. Perhaps the 
best method for drawing conclusions about children's preferences is 
a combination of the evidence collected by the direct observation method 
and the paired-comparison method. 
Herring2 from his research studies, bears out the same opinion as 
Frutchey. He states, "Subjective states of affection are not easy to 
approach by direct measurement and in case of indirect measurement of 
them it is likely that choices would be the best criterion." 
Weedon3 found a simplified technique for using the paired-comparison 
method of determining childrens 1 preferences. It is this accurate scale 
value that will be followed in this study. 
The number of activities which children may engage in in the realiza-
tion of the Social Studies program are m~ and varied. The lists are 
far too numerous to be exhausted • It is necessar.r then to select 
and arrange those activities which are applicable to the maturity and 
2 Jolin P. Herring, "Measurement of Liking and Dislildng'J Journal of 
Educational Research, XX · 1:3-169, March, 1930 
3 ViviBIL Weedon,"A Technique for Determining Interest,"Educational 
Research Bulletin, Vol. Xl;~l;l : 231~34, December 12, 1934. 
understanding of the particular age level of the children to be surveyed. 
In this study a sampling of as many and varied activities as children 
of third grade ability could handle successfully was drawn up. 
From Chase's "Suggested Learning Activities in Elementary School 
Social Studies 11~ came this list: 
Activities to Secure Information 
1. Reading 
2. Studying pictures 
3. Listening to lectures 
4. Seeing motion pictures 
5. Participating in field trips 
6. Observing other people at work 
7. Participating in discussions about field trips 
8. Asking questions 
Activities to Organize and Present Information 
1. Keeping records of excursions 
2. Giving oral reports 
3. Writing themes 
4. Planning and participating in a radio program 
Activities for Construction or Production of Material Objects 
1. Building 
Activities for Creative Expression 
1. DraWing 
2. Arranging Exhibits 
3. Composing Music 
4. Writing 
5. Writing and producing plays 
b: W. Linwood Chase., "Suggested -Learning Activities in Elementary 
School Social Studies~(Unpublished,Boston University, 1945~ 
:13 
Activities for Recreation 
1. Collecting Pictures 
2. Singing · 
These activities were then compared for breadth of scope w.i.. th 
· suggested lists of activities from Lee and Lee> and from opinions of 
i'ellow teachers. It appeared to be an inclusive list. 
It was thought that such a list to be meaningful to third-grade 
youngsters should be made more specific by adapting each activity to a 
particular phase of their social studies content. Hence, the list came 
to be direct statements applicable to situations the children would likely 
experience in their study of the comnuni ty • After experimentation in 
the writer's third-grade group and another teacher's appraisal of her 
own group, it seemed per.missable to use a rating list of twent.y activities 
It was deemed advisable, however, due to the length of the list for such 
small children that the first word of each statement name the activit.y 
in order to facilitate ease in reading and comprehension of the statement. 
This check list then became a scale of twenty specifically applied 
activities. 
Plan together a list of questions about your city that you want 
- to find answers to 
Read stories about life in the city from many different books 
Build a model of your city 
Sing Songs that tell about city living 
:S J. Murray Lee, Dorris May Lee, The Child and His Curriculum, 
D. Appleton-century, New York, 1940. 
See a movie about life in the city 
Get information about your city by talking 'With city workers 
Visit an interesting place in your city 
Discuss things you have found out about your city with the class 
Take part in a real radio broadcast to tell interesting things 
--- about your city 
Watch workmen build a nel'l home or repair a road in your city 
Act out a play about life in your city today 
Keep records of all trips, speakers, and films your class has 
- used 
Make an exhibit of all the materials you have gathered Which 
- tell about your city 
Write the music and words to a song about your city 
Study pictures of your city to get information 
Listen to city helpers tell about their work 
Report to the class on information you have found out about 
-your city 
Draw pictures of people, places, and interesting things in 
-your city 
Write your own stories about your city for a storybook 
Collect pictures of people, places, and interesting things 
- in your city for a scrapbook 
From this list of activities the children were to select only three. 
134 children were asked to designate their preferences b,y recording the 
numbers 1, 2, or 3 next to the activity they felt corresponded to 
their first, second, and third choices. 
After tabulating the results of this rating scale the writer was 
then able to select the eight highest ranking activities to be furthered 
II 
II 
measured by the paired-comparison method. 
The selected activities to be used on this final test came to be 
as follows: 
1. See a movie about life in the city 
2. Build a model of your city 
3. Take part in a real broadcast to tell interesting 
things about your city 
4. Visit an interesting place in your city 
5. Act out .a -play about life in your city today 
6. Watch workmen build a new home or repair a 
road in your city 
7. Draw pictures of people, places, and interesting 
things in your city 
8. Read stories about life in the city from many 
different books 
Now 1'li th the list of activities, a chart could be set up whereby 
each activity was to be compared' with another activity. By use of an 
algebraic formula it was possible to determine the number of items to 
be used: 
N = number of activities 
N(N-1) • 
2 8(8-1) = 2 64-8 • 2 56 - 28 2 
Twenty-eight choices became the length of the check list. Then 
setting up a chart it was detennined which activities were being com-
pared ·. t-o which. This was done at random, comparing each activity with 
another in order to present a sufficiently, varied arrangement of choices. 
1.6 
TABIE I 
GUIDE 
FOR PAIRED~OMPARISON OF 8 ACTIVImS 
Item Comparing Item Comparing 
No. Activities No. Activities 
1 1 and 2 15 7 and 2 
2 3 and 4 16 1 and 6 
3 5 and 6 17 4 and 5 
4 2 and 5 18 2 and 3 
5 7 and 5 19 5 and 8 
6 6 and 8 20 1 and 8 
7 1 and 7 21 5 and 1 
8 4 and 2 22 6 and 7 
9 4 and 1 23 2 and 8 
10 8 and 7 24 4 and 7 
11 3 and 5 25 6 and 3 
12 1 and 2 26 1 and 5 
13 7 and 3 27 4 and 5 
14 2 and 6 28 7 and 5 
It was then easy enough to set up the measuring instrument so that 
it read like this: 
If you were going to learn about the following things 
'Which one of the two ways listed below each item would 
you chooseY 
1. How airplanes fly 
build plane models 
see a movie about airplanes 
2. The circus 
act out a three ring circus 
watch the circus people put 
---- on their acts 
3. How the Post Office takes care of the maj~ 
read stories about the Post Office 
\ visit the Post Office 
and so on in simila't' manner until all twenty-eight choices had been 
completed. 
The tests were given to a total of 401 children in heterogeneous 
groups in grade three. There were 134 children surveyed :i,.n the rating 
scale aJ.rl 267 on the final preference test. There were available in-
telligence quotients determined by the Kuhlman Anderson Intelligence Test6 
for aJ.l but 42 of the children to whom the paired-comparison test was 
administered. These intelligence quotients ranged from 70 to 12.5 • The 
schools chosen were all from the same town and contained a population of 
children who were underprivileged, a middle economic group, and those 
from the higher socio-economic brackets. 
The tests were administered by the individual classroom teachers. 
Children were allowed as much time as they needed to read through and 
check the items. All tests were corrected and tabulated by the 1-~esti-
gator. 
Each child had his own individual copy of the test to score. The 
cust omary data of name, school, sex and age were to be filled in by the 
pupil in the blank spaces provided at the t op of each questionnaire. 
Teachers administering the test were asked to reinforce the given 
6 Ituhlman-Anderson Test, Fifth Edition, Grade 3, Educational 
Test Bureau, Minneapolis, 1942. 
!:18 
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directions with a~ further explanation they deemed necessar,y to afford 
clarity of the mechanics of the tests to the youngsters. The testers 
were cautioned not to express their feelings in regard to the activities, 
but to simply and plainly explain the directions; thereby in no way 
influencing the choices of the children. 
Test I. After completion of the heading, the children were in-
structed to select the three best liked activities of all the list of 
twenty activities. They were directed to record their choices in rating 
form by marking 1, 2, and 3 in front of the activities they preferred 
as first choice, second choice, and third choice. 
Test II. After the similar heading was completed the children's 
attention was called to the directions Which the teacher read. The 
children were told to check one of the two choices listed below each 
item. This check was to be an indication of their preference of activity. 
The results of Test n were recorded by I.Q. and sex. By using a 
block for.m score board the tabulation of preferences for each activity 
under each item was made. The total number of choices in each block for 
all 28 items was checked in order to secure accuracy of counting, and the 
total of each block was recorded at the end of the line and this total 
checked against the number of the particular sex tabulated taking the · 
test. 
For example, there were one hundred and forty-three boys taking 
the test. It was found that item one, "build a plane" was chosen 99 
times and "see a movie about airplanes" was chosen 44 times thus totaling 
143 which corresponds with the number of boys taking the test. Similarly, 
1.9 
by reading the score board in a dowmvard direction it is easy to see that 
15 boys between the I. Q. range of 70 to 90 took the test. By totaling 
the number of choices for all items in this column we find that 15 is 
the total number of tabulations in each box. By multiplying the 28 
choices by the number of pupils in this bracket an accurate .check could be 
kept. on the tabulations. On the entire test the total number of choices 
was 28 times 267 or 7467. By adding the number of times all activities 
were chosen the total was also found to be 7467. 
After correcting and tabulating the papers, recording the total 
tabulati ons and checking results for accuracy the mext step was to ccm-
pute the scale value of each activi~, or the percentage value it had as 
compared to the other activities. 
Computing was done in this way. Eight times is the highest number 
of times any activity could have been chosen by each individual taking 
the test. 267 x 8 = 2136 or the highest possible number of choices that 
any activity could have in a group cif 267 pupils. The activity 11build" 
was chosen 1,015 times out of a possible 2,136 times. By dividing 1,oi5 
by 2136 the percentage or scale value of 47.5% is determined. 
This technique is the one suggested by Weedon?. She successfully 
used this method in determining pupils' interests outside of school. 
Twelve activities were listed and the results obtained in this same way. 
· From the content of. this chapter it can be seen that precautionary 
measures were used to facilitate t.~e ease of administration of the test 
as well as care to insure ease of comprehension for the children of the 
list of activities 
CHAPl'ER III 
ANALYSIS OF DATA 
The data was analyzed to determine:· 
1. Which activity was preferred ~y third-grade boys and girls. 
2. Which activity was preferred b,y third-grade girls. 
3. Which activity was preferred by third-grade boys. 
4. Which activity was least preferred by third-grade boys and girls. 
5. Which activity was least preferred qy third-grade girls. 
6. Which activity was least preferred by third-grade boys. 
7. l"lhich activity was least preferred by the low I. Q. children. 
8. Which activity was preferred b,y the low I. Q. children. 
9. Which activity was preferred qy the high I. Q. children. 
10. Which activity was least preferred by the high I. Q. children 
The data was further analyzed to discover: 
1. Individual differences in choices of activities of girls. 
2. Individual differences in choices of activities of boys. 
3. Range of difference of choice among the sexes. 
4. Comparison of rank of choice between Test I and Test II 
TABIE IT 
COMPARISON OF CHOICES OF ACTIVITIES 
ON RATING SCALE PREFERRED BY 
71 THIRD GRADE GIRLS 
Activity 
Tot-
Choice 1 2 3 4 5 6 7 8 9 10 ll 12 13 14 l5 16 17 18 19 20 als 
First 2 3 10 3 19 1 5 1 12 1 4 2 0 0 0 0 0 4 2 2 71 
Second 1 3 6 1il6 0 12 0 8 4 7 2 3 .2 0 0 0 4 2 0 71 
Third 1 3 6 7 5 0 5 110 3 3 0 3 5 0 1 3 8 0 7 71 
Totals 4 3 22 ll 40 1 22 2 30 8 14 4 6 7 0 1 3 16 4 9 213 
r ram Table II it can be seen that girls prefer actiVity number 5 
or "Ser a movie" as their first choice. Activity number 5 again leads in 
the nulnber of preferences in second choice. Activity number 9 or "Take 
part i l a real radio broadcast" is the highest preference of the girls in 
third ~hoice. Activity number 15 or "Study pictures" receives no rating 
at all in arry of the choices by the girls. 
TABIE III 
COMPARISON OF CHOICES OF ACTIVITIES 
ON RA.TING SCALE PREFERRED BY 
I 
63 THIRD GRADE BOYS 
Choic~ Ac'hniy Tot-1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 als 
I First 0 5 27 0 4 0 9 0 9 2 1 1 1 0 1 0 0 1 0 2 63 
Sec one 0 0 9 0 12 5 7 0 8 8 5 1 1 0 2 0 1 2 1 1 63 
Third 2 1 3 2 7 2 5 0 8 5 7 4 4 1 1 2 2 3 2 2 63 
I Tot~ 2 6 39 2 23 7 21 0 25 l5 13 6 6 1 4 2 3 6 3 5 189 
I 
_II 
I ~able III shows that the activ:tty receiv:tng the highest number of 
scores[ in first choice by boys is activity number 3 or "Build a model of 
your city." The activity having greatest preference in second choice by 
boys J. activity nwnber 5 or "See a movie." The activity securing widest 
1 prefe+ nce in the third choice is activity llllmber 9 or "Take part in a 
real ~adio broadcast." Item number 8, "Discuss things 11received no rating 
at al] from any of the boys tested. 
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TABlE IV 
RANK AND PERCENTAGE OF THE C01lBTI'JED FIRST THREE 
CHOICES OF 134 THIRD GRADE CHILDREN 
ON T\VENT"I ACTIVITIES 
Activity N'o. Rank Per Cent Activity No. Rank Per Cent 
1 16 1.49 11 5 6.72 
2 8 3e73 12 11 2.49 
3 2 15.17 13 10 2.99 
4 9 3.23 14 14 1.99 
5 1 15.67 15 18 leOO 
6 13 1•99 16 19 .75 
7 4 10•70 17 17 1.49 
8 20 .5o 18 7 5.47 
9 3 13.68 19 15 1•74 
10 6 5.72 20 9 3.48 
From this table it can be seen that activity number 9 or "Take part:. 
in a real radio broadcast11 is the preferred activity of boyS and girls. 
Activity number 8 or "Discuss things" is the least preferred of all t.'he 
activities by boys and girls of grade three. 
From this table a list of the first eight leading preferences was then 
set up for further evaluation on the paired comparison test. The list of 
activities to be furthered evaluated on the paired comparison test, then 
came to be: 
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1 . Seeing a movie 
2. Buil ding 
3 • Taldng part in a real radio broadcast 
4. Visiting 
5 • Acting out 
6. IV'atching 
7• Drawing 
8. Reading 
Activity 
Visiting 
Watching 
Seeing a movie 
Reading 
Building 
TABlE V 
'ACTim'IES PREFERRED BY 
124 THIRD GRADE GmLS 
Activity No. Rank 
4 1 
6 2 
1 3 
8 4 
2 5 
T aldng part in a real 
radio broadcast 3 6 
Acting out 5 7 
Drawing . 7 8 
Per Cent 
36. 9 
33·3 
28. 2 
20e6 
19.7 
19.3 
16. 8 
13.5 
Third grade girls prefer visiting with a s cale value of 36. 9 per cent . 
This leads over watching, which is next in rank, by 3.6 points . 
Least preferred is drawing with a scale value of 13.5 per cent. After 
-=--=--==-=-..,-,. ===-======--o.:ll 
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the drop from 36.9 to 33.3 per cent the other activities fall in rank 
from 28.2 to 13.5 per cent. There is a wide jump in percentage between 
seeing a movie and reading. A difference of 7.6 per cent is shown. There 
is not a wide jump in percentage between ~ of the other activities and 
activities. 2 and 1 are very close in percentage value. 
TABlE VI 
ACTIVITJES PREFERRF..D BY 
143 THIRD GRADE EOYS 
Activity Activity No. Rank Per Cent 
Visiting 4 1 43.0 
Watching 6 2 38.8 
Seeing a movie 1 3 29.5 
Building 2 4 27.8 
Reading 8 5 23.9 
Taking part in a real 
radio broadcast 3 6 22.0 
Acting out 5 7 19 • .5 
Drawing 7 8 13.0 
Third grade boys prefer visitil?=g • . W'ith a scale value of 43 per cent, 
this activity leads by a margin of 4.2 per cent. Drawing is least pre-
ferred having a scale value o£ ·13 per cent. Acting out is next to the 
lowest on the list. 
All other activities have scale values in close proximity to each other 
indicating no violent likes nor dislikes. 
In comparing Table V with Table VI it will be noticai. that all activities 
except building and reading are preferred by boys and girls alike in the 
- -=--==-
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same rank order. As would be expected, boys rank building one step 
above reading and girls rank reading one step above building. 
TABLE VII 
ACTIVITIES PREFERRED BY 
267 THIRD GRADE PUPIIS 
Activity Activity No. Ran.lc Per Cent 
Visiting 4 1 79.9 
Watching 6 2 72.1 
Seeing a movie 1 3 57.7 
Building 2 4 47.5 
Reading 8 5 44.5 
Taking part in a real 
radio broadcast 3 6 l.,l.4 
Acting out 5 7 36.3 
Drawing 7 8 26.5 
The figures of the overall results show that of the eight activity 
choices, third-grade pupils prefer visiting. Its scale value is 79.9 
per cent. This activity leads all others by a wide margin of 7 .a per cent. 
The activity liked the least by the group is drawing with a scale 
value of 26.5 per cent. 
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TABIE VIII 
ACTIVITifi'~ PREFER..~ BY 
102 THIRD GRADE GIRLS IN 
THREE I . Q. GROUPINGS 
r.Q. 70-89 I . Q. 9D-109 I .Q. ll~bove 
Activity Rank Per Cent Rank Per Cent Rank Per Cent 
Visiting 1 66•7 1 79. 8 1 81.4 
Watching 2 66.6 2 71.1 2 70. 5-
Seeing a movie 3 56•3 3 61.6 3 57•7 
Building 6 4~.8 5 42.5 4 48.6 
Reading 7 38.3 4 45. 0 6 42.3 
Take part in a real 
radio broadcast 5 1~ .7 6 40.6 5 43. 8 
Acting out 8 33•3 7 36.6 7 35.4 
Drawing 4 5o.o 8 27 . 7 8 27 .4 
Girls of below average, average , and above average intelligence agree 
in selecting visiting as their leading preference among all eight activitie~ . 
This experlen®leads with scale values of 66. 7 per cent, 79. 8 per 
cent, and 81.4 per cent respectiyely. 
Girls of these same I . Q. ranges t:~lso agree in the second and third 
place rankings of watching and seeing a ·movie . There is little, if any, 
significant difference in the scale value of visiting and watching with-
in the bel-ow average group. Visiting has a scale value of 66. 7 per cent 
· and --watching:, a ' scale value of 66. 6 per cent. 
Girls of average and above average intelligence least prefer drawing . 
TABLE IX 
ACTIVITIES PREFERRED BY 
123 THIRD GRADE BOYS IN 
THREE I . Q. GROUPINGS 
I .Q. 70-89 I .Q. 90..109 I.Q. 110-above 
Activity Rank Per Cent Rank Per Cent Rank Per Cent 
Visit±ng 1 78. 9 1 80.7 1 84. 2 
Watching 2 74•4 2 71•7 2 75. 4 
Seeing a movie 3 56· 7 3 53~5 4 5o. o 
Building 5 49. 2 4 52•2 3 61. 8 
Reading 6 42. 0 5 45.1 7 39.5 
Taking part in a real 
radio broadcast 4 50~7 6 42.5 . 6 40. 0 
Acting out 7 36. 0 7 37. 1 5 42.1 
Drawing 8 22.5 8 24. 0 8 19.1 
Boys of below average, average,and above average intelligence prefer 
visiting with a scale value of 78. 9 per cent, 80. 7 per cent, and 84. 2 
per cent respectively. 
Boys of these same I .Q. ranges are in agreement of ranking drawing 
as the least preferred activit,r. It has a scale value of 22. 5 per cent, 
24.0 per cent, and 19.1 per cent respectively. 
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TABIE X 
ACTIVITIES PREFERRED BY 
225 THTIID GRADE PUPilS IN 
THREE I . Q. GROUPINGS 
I .Q •. 70-89 I.Q . 90..109 I .Q. 110-above 
Activity Rank Per Cent Rank Per Cent Rank Per Cent 
Visiting 1 75.i~ 1 80. 3 1 82 . 6 
~Ve.tching 2 72 •2 2 71•7 2 72•6 
Seeing a movie 3 56. ;5 3 57 . 0 3 54. 4 
Building 5 48•2 4 49. 5 4 53.9 
Reading 6 41.0 5 45.0 6 41.1 
Taking part in a real 
radio broadcast 4 49. 5 6 41. 6 5 42.2 
Acting out 7 35. 2 7 36. 9 7 37 .8 
Drawing 8 30. 4 8 25.6 8 23. 9 
The figures of the overall results show that of the eight activities · 
children of below average, average, and above average prefer visiting. 
Its scale value is 75.4 per cent, 80. 3 per cent, and 82 . 6 per cent 
respectively. 
It is interesting to note that children of these same intelligence 
ranges agree in selecting the activities of watching and see~n& a movie 
as their second and third choices . 
The activity least pref'erred by all groups ·. is drawing w.i. th a scale 
value of 30.4 per cent, 25.6 per cent, and 23 .9 per cent respectively. 
Boys and girls of all the I.Q. brackets similarly agree in ranking 
the activity, acting out, in seventh place. 
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There is a varied scattering of preferences in the ranking of the 
activities listed in the middle of the table with children of the 
average and above average intelligence group in agreement of the activity, 
building, fourth in rank. Its scale value is 49.5 per cent and 53.9 
per cent respectively. 
TABIE XI 
COMPARISON OF PREFERENCES OF ACTIVITIES 
ON THE RATING SCArE A..l'ID PAIRED-cOMPARISON 
Activity Rating Scale Paired-comparison Rank Per Cent Rank Per Cent 
Visiting 4 9•70 1 79. 9 
Watching 6 17916 2 72•1 
Seeing a movie 1 47 . 01 3 57•7 
Reading 8 lle19 5 44~5 
Building 2 45.52 4 47 .5 
T alcing part in a real 
radio broadcast 3 4l•G4 6 41.4 
Acting out 5 20•15 7 36. 3 
Drawing 7 16~42 8 26.5 
The results of the two tests show little similarity in ra.nh""ing of 
preferences of activities. The only point of agreement on this table is 
in the ranking of the activity, acting out, in seventh place on each test. 
All the other activities arrange themselves in varying order. 
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CHAPI'ER IV 
SUMMARY AND CONCLUSIONS 
The aims of this study were: 
1. To determine which activities in the Social Studies are preferred by 
third-grade girls and boys. 
2. To determine which activities in the Social Studies are preferred by 
third-grade girls. 
3. To determine which activities in the Social Studies are preferred by 
third-grade boys. 
4. To determine which activities in the Social Studies are least pre-
ferred by third grade-girls and boys. 
5. To determine which activities in the Social Studies are least pre-
ferred by third-grade girls. 
6. To determine which activities in the Social Studies are least pre-
ferred bythfinii!.grade boys. 
7. To determine which activities in the Social Studies are preferred by 
third-grade girls of below average, average and about average in-
telligence. 
8. To determine mich activities in the Social Studies are preferred by 
third-grade boys of below average, average, and above average 
intelligence. 
9. To determine which activities in the Social Studies are least pre-
ferred by third-grade girls of below average, average and above 
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average intelligence. 
10. To detemine 'Which activities of the Social Studies are least pre-
ferred by third-grade boys of below average, average, and above 
average intelligence. 
A rating scale of twenty acttvities, selected from authoritative 
lists of activities for enriching the Social Studies was submitted to 
a group of 71 third-grade girls and 63 third-grade boys, a total of 134 
children. After checld.ng and tabulating results of this rating scale, the 
eight top ranking activities were chosen and built into a questionnaire 
of paired comparisons. The questionnaire contained 28 paired choices 
of activities, adapted to the Social Studies curriculum of the t]:-1-ird-
grade in the particular t01'lil used in this study. The questionnaire was 
presented to 124 third-grade girls and 143 third-grade boys, a total 
of 267 children. Intelligence quotients were available for all but 22 of 
the 124 girls and 20 of the 143 boys. 
The list of .activities on the rating scale were as follows: 
1. Pl anning a list of questions 
2. Reading stories 
3. Building a model 
4. Si nging songs 
5. Seeing a movie 
6. Interviewing 
7. Visiting 
s. Discussing 
9. Taking part in a real radio broadcast 
10. 'Vatching people at work 
11. Acting out a play 
12. Keeping records 
13. Mald.ng an exhibit 
14. Writing original songs 
15. Studying pictures 
16. Listening to speakers 
17. . ·Reporting to class 
18. Drawing pictures 
19 • W:rl ting original stories 
20. Collecting pictures for a scrapbook 
The selective list of eight activities for the paired comparison 
questionnaire, according to the preference of 134 boys and girls then 
came to be as follows: 
1. Seeing a movie 
2. Building 
3. Taking part in a real radio broadcast 
4. Visiting . 
5. Acting out 
6. Watching 
7. Drawing 
B. Reading 
The tests were tabulated and results checked. Computations, whereby 
a scale value or percentage value could be placed on each activity were 
determined. Tables were established and analysis made of the results of 
the study. 
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Conclusions 
The foil owing conclusions were drawn from the analysis and interpre-
tation of the data collected. 
1. Third-grade boys and girls preferred visiting, aver all other 
activities. 
2. Third-grade boys and girls prefer least of all drawing. 
3. Third-grade boys and girls of below average, average, and above 
average intelligence prefer visiting, over all other activities. 
4. Third-grade girls of average and above average intelligence 
prefer least of all drawing. 
5. Third-grade boys of below average, average, and above average 
intelligence prefer least of all drawing. 
6. Choices of boys and girls mowed much similarity. 
7. Preferences of activities according to rank varied widely between 
the results of the rating scale and the paired comparison 
questionnaire. 
8. The activities of visiting, watching, and seeing a movie showed 
decisive popularity throughout the study. 
9. No proved reasons for choices could be determined from the 
analysis of the data. 
Further conclusions 
1. It is an assumed conclusion that the maturity and educational 
experiences of third-g-rade children account for the preference 
of visiting interesting places. 
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2. It is an assumed conclusion that third-grade children find 
drawing the least interesting or hardest activity to develop. 
3. It is an assumed conclusion that many children will choose 
the activity they think is the easiest, regardless of their 
particular interest. 
4. It is also an assumed conclusion that this study has made only 
the slightest contribution to the area of children's interests. 
SUGGESTIONS FOR FURTHER STUDY 
1. Using these sere questionnaires, analyses J1181Y be made to show 
preferences by age levels of boys in activities of the Social 
Studies. 
2. Using these same questionnaires, analyses may be made to show 
preferences b.r age levels of girls in the activities of the 
Social Studies. 
3. Presenting the questionnaire to these same pupils at a later 
date to find the coefficient of correlation in their choice. 
4. Presenting the questionnaire to fourth or fifth grade children 
to determine the change in interests. 
6. 
Presenting the questionnaire to children of a different school 
system and comparing results. 
Comparing the results of these preferences with the type of 
activity used most Qy the classroom teachers of these pupils 
to determine 'Whether the choice of acti v.i. ty is influenced by 
frequent use. 
7. Using these same questionnaires, analyses of individual choices 
may be made to show the diversity in ranking of activities of the 
Social Studies. 
8. Building a questionnaire in which the visual am auditory 
activities of the Social Studies are ami tted and the kinesthetic 
and organizational activities of the Social Studies are included 
in order to determine which are preferred. 
9. Study the activity, drawing, to determine reasons for third-
grade children' s low ranldng of such activity. 
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APPENDIX 
Name 
-----------------------------
School 
----------------------------
Girl Boy__ (Mark with an X) 
Age ----------------------------
If you were going to learn about the following things, 
which one of the two ways listed below each i tern would 
you choose? 
Read each i tern. 
Below each item put a check on the blank beside the vray 
that you would choose to learn about it. 
1. How airplanes fiy 
build plane models 
see a movie about airplanes 
2. The circus 
act out a three ring circus 
watch the circus people put on their acts 
3. How the Post Office takes care of the JII.ail 
read stories about the Post Office 
visit the Post Office 
4. How baby birds get their food 
see a movie showing a mother bird feeding her babies 
read stories about how baby birds get their food 
4 . 
5. The way people in other countries live 
draw pictures shovdng the ldnds o:f clothes people wear 
read stories about people o:f different countries 
6. How cloth is made 
visit a mill where cloth is made 
take part in a radio program in which you ask questions 
--- about making cloth 
7. How the Indians built their homes 
build an Indian wigwam 
draw pictures o:f the di:f:ferent kinds o:f homes that 
- Indians built 
8. How :food .from the :farm comes to the city 
watch the :far~ workers get the food ready for market 
see a movie showing how :farm crops travel to the city 
9. How a newspaper is printed 
watch the printers print the da~ newspaper 
build a newspaper o:f:fice in your roam where you can print 
- class news 
10. How to care for your pets 
take part in a radio broadcast to tell how you care :for 
---your pet 
dra1'r pictures showing good ways of caring for pets 
11. The :foods that are good :for us 
act out a play telling how the different foods make us healthy 
read stories in a health book about body building foods 
12. How the traffic lights work 
build a model of a traffic light that you can use for 
--- learning traffic signals 
see a movie explaining how the traffic lights work 
13. How the fireman and policeman help us to live safely 
draw pictures to show the fireman and the policeman help us 
act out a play to show the ¥Tays that they protect us 
14. How our drinking water is made clean 
see a movie showing how water is purified 
"isit the water works to find out how our drinking .water 
- is made safe for us to drink 
15. How the Pilgrims worked to make their homes in America 
draw pictures of the Pilgrims building their homes 
see a movie showing the Pilgrims at work building their 
-homes 
16. All about trains 
build a model train 
visit the railroad station to see the trains 
17. How houses are built 
watch workmen building a ~r house 
read stories that tell how to build houses 
18. Cowboys on the ranch 
see a movie about cowboys 
act out the part of a cowboy rounding up the cattle 
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19. George Washington, Our First President 
read stories about his life 
take part in a radio broadcast to tell interesting things 
- about this famous man 
20. Your city - long ago and today 
build a model of your city on the sand table 
take part in a radio broadcast to tell interesting things 
--- about your city 
21. What the flag stands for 
read stories about Betsey Ross making the first American 
- flag 
make an American flag for your room out of red, white and 
---blue cloth 
22. What foods come from the sea 
visit a fish market to see how maQY different kinds 
--- of fish there are to eat 
draw pictures of the different kinds of fish we use for food 
23. The nmsi cal instrmnents in an orchestra. 
see and hear the instruments being played in a movie 
take part in a radio broadcast to explain and play an instrument 
24. H~r maple sugar is made 
'~tch the farmer at work gathering the sap from the trees 
draw· pictures to show the difi'erent steps in making the 
- sap into sugar 
25. The stars in the sky 
visit an observatory 
act out an Indian story about the stars 
26. How to make maps 
make a big wall map of your city 
read about the different ~ maps are made 
27. The difference betvreen radio and television programs 
watch a television program on your radio 
read stories which tell how television ~rks 
28. The seasons of the year 
draw pictures showing what happens out-of-doors in these 
- different seasons 
read stories telling the changes the different seasons of 
- the year bring 
